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Current Events 

Scholarships 

There are dozens of local and regional scholarships available for our 

students.  We are continually updating our database.  To view the 

complete list of scholarships go to your Naviance home page, click 

on the “Colleges” tab and then scroll down and click on the       

Scholarship List.   

 

 

 

Summer Programs 

Summer programs are a great way to explore new and exciting 

fields.  There are hundreds of summer programs offered each year.  

To view a list of popular summer programs go to your     Naviance 

homepage, click on the "Colleges" tab and then click on 

"Enrichment Programs". 

 

 

Awards Night 

Awards night will be held on May 24th.  The night is dedicated to recognizing            

outstanding high school students who have been chosen for numerous awards and 

scholarships.   

 

 

Talent Show 

The Natural Helpers are sponsoring a Student and Staff Talent Show the evening of 

Thursday, April 14th, in the high school theatre, beginning at 7:00.  This is a great     

opportunity to see students and staff showcase their talents, have fun and raise    

money for a great cause – Casey’s Clubhouse.  Tickets are $10 and are available in 

the high school counseling office (412-833-1600, ext. 2290) or at the door.   Join the 

Natural Helpers during this fun-filled evening. 
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In 2011, close to 200 higher-education professionals from selective institutions across the country gathered at the         Uni-

versity of Southern California to come up with a plan to reshape college admissions. “The values and behaviors this  system   

signals as important, and its tendency to reward only a narrow band of students,” a report on the meeting         concluded, is 

crippling the mission of education. It’s also undermining “the social, economic, and civic vitality of our        nation’s future.” 

The gathering confirmed the growing consensus—even among those intimately involved in the most notorious aspects of ad-

missions—that the system is in desperate need of reform. The intense competition it fuels undermines students’ well-being; 

pressures applicants to fine-tune their test-taking skills and inflate their resumes; and distorts the  purpose of higher educa-

tion. 

 

Instead of preparing themselves for college—or more importantly, for life—students spend all of their pre-college years pre-

paring themselves for the moment of admission. “What we want is to have students who want to come and work hard  be-

cause they can leverage their experience at the university and do something after they leave,” said Wesleyan University Pres-

ident Michael Roth. “One of my predecessors used to say to students, ‘If these turn out to be the best four years of your life, 

we’ve failed you.’” 

 

Roth didn’t participate in the USC conference, but he agrees with its tenets. “I think that that’s the missing part now—this 

consumer mentality [of], ‘Oh, I got in and now I get to enjoy the exclusive club,’ rather than ‘I got in, and now I get to use 

these resources to do something after the university.’” 

 

The people who are out in the field recruiting applicants are rarely venerable educators who drive and shape the educational 

objectives of the school. In many cases, the front line of the admissions process is a cadre of relatively low-paid twentysome-

things. Ultimately, the USC/Education Conservancy event did little to change the status quo at selective colleges. The admis-

sions mania has, arguably, only gotten worse. Students today still spend months and sometimes even years of grueling work 

to secure a spot, spending thousands on test prep and college consultants, drafting essays and enrolling all kinds of extra-

curriculars, just to get into the running. And at the other end of all that work is what many critics describe as a lottery—even 

the most qualified students are merely gambling to get in. 

 

Another campaign called Turning the Tide, which is being led by many of the same players, aims to do something similar, this 

time focusing on the character-building potential of the admissions process. Where as the USC report focused mainly on de-

emphasizing test scores and admissions selectivity and treating admission into a selective school as “beginning of an educa-

tional journey,” this one aims to fundamentally alter students’ reasons for getting into college. Based on a recent survey 

which found that most of the country’s teens prioritize their own happiness or achievement over caring for others, Turning 

the Tide is calling on selective colleges to encourage applicants to engage in “meaningful, sustained community service,” 

contribute to their families, and focus on the quality (versus the quantity) of extracurricular activities. 

 

But it’s unclear whether this campaign will gain any more traction than the USC iteration, and some—including Roth—are 

skeptical about its approach. “I do worry about trying to create a new system that will measure qualities that will supposedly 

make people better people. Because insofar as it becomes a new system, it will be gamed by people who already pad their 

resumes with all kinds of activities that supposedly show empathy, but what they really show is a desire to get into schools 

where empathy is a criterion for admission,” Roth said. 

 

There are concrete steps that can improve the system, Roth noted, such as de-emphasizing standardized-test scores. As the 

Harvard Law professor Lani Guinier put it in her book The Tyranny of Meritocracy, the SAT “best reflects our national obses-

sion with the moment of college admission, rather than with the post-graduation missions of those who attend our colleges 

and universities.” 

 

Continued on next page 

Where College Admissions Went Wrong 
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Continued on Next Page 

Where College Admissions Went Wrong  (cont) 

“Part of what’s attractive about going to an Ivy League institution is not so much the wonderful undergraduate education, 

but the fact that it’s just really hard to get in. 

 

But the base of the problem, as Roth sees it, is the fundamental American obsession with exclusivity itself. “Part of what’s 

attractive [about] going to a great Ivy League institution is not so much the anticipation of a wonderful undergraduate edu-

cation,” he said. “But the fact that it’s just really hard to get in—that’s just a trait of our culture.” Once “you set up another 

grid, people will create another profile to match the grid as long as the competition for seats remains intense.” 

 

The admissions process today “not only allocates opportunity—by deciding who gets into where—but it also allocates values 

by determining what matters in preparing for, applying to, and selecting a college,” said Lloyd Thacker, the founder and ex-

ecutive director of the Education Conservancy. It’s “become a formative process during which the signals sent by a host of 

stakeholders are shaping their attitudes, their values, and behaviors in very troubling ways. Far too many students are 

learning to do whatever it takes to get ahead—even if that means sacrificing individuality, health, happiness, ethical princi-

ples, and behavior.” 

 

“In light of all that’s being expected of kids, academically and extracurricularly, how do we still make sure that they still de-

velop these very important human skills so that they can be citizens of the world?” agreed Rod Skinner, who oversees col-

lege counseling at Milton Academy and serves as a faculty member for Harvard’s Summer Institute on College Admissions. 

“So it's not an ‘either/or’ [question]—it’s an ‘and’ conversation that we need to have. That ‘and’ is not easy, and that’s why 

people would prefer to make it ‘either/or’—because that’s an easier thing to manage.” 

 

And the pressure is starting earlier and earlier. Sarah Ford, a senior at the New England elite prep school Milton Academy, 

said she’s been thinking about college since she was in the fifth grade, when she took a test to qualify for Duke University’s 

Talent Identification Program, or TIP, an initiative designed to search for and support gifted children. Ford said she still has 

a toy—a wooden transformer-like figure that was stamped at the center with the TIP logo— that came in TIP’s introduction 

package, presumably to lure youngsters into the academically rigorous program. 

 

“The letter inside the package … offered me the opportunity to take a standardized test,” Ford said, explaining that at the 

time she didn’t understand the purpose of the exam but felt honored to be included. “My mom and I ultimately just treated 

the test as an opportunity to practice for the SAT.” 

 

Ford signed up for her first SAT-prep class the summer before sixth grade. 

 

By the time she moved to Massachusetts in the seventh grade to attend Milton, college was pretty much all Ford could 

think about. “A huge part [of going to Milton] was to get to a better school, to end up with more opportunities, ultimately to 

be able to have a good route to college,” she said. “I was very preoccupied by it—it was incredibly prevalent.” 

 

But for all of Ford’s SAT preoccupations, selective colleges are moving away from using standardized-test scores as a key 

factor in admissions. Skepticism of the SAT (and its increasingly popular cousin, the ACT) is so widespread by this point that 

bashing it is almost cliché. And at the rate that colleges are making test scores optional—including Roth’s Wesleyan Univer-

sity—a world in which SAT or ACT performance is secondary in admissions decisions may not be too far off. (According to 

The New York Times, as of 2015, 850 colleges and universities were test-optional.) A growing body of research challenges 

the notion that test performance is a proxy for success in college. There’s broad consensus that the transcript is the single 

most valuable tool for predicting college success. According to research by William Hiss and Valerie Franks, who both 

worked in Bates College’s admissions department, the students who performed the best in college were those who had 

good grades in high school, including those who may have had poor SAT scores. “Many of us who have spent our careers as 

secondary and university faculty and administrators find compelling the argument that ‘what students do over four years in 

high school is more important than what they do on a Saturday morning,’” the authors wrote. 
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Where College Admissions Went Wrong  (cont) 

But even if they’re moving away from standardized tests, that doesn’t mean selective-college admissions are moving away 

from standardized expectations of what it takes to get in. It’s just that they’re adding more ingredients to their recipe for the 

perfect student—a recipe increasingly impossible to pull off. Some of the country’s most selective schools stress that they 

reject many students with perfect standardized-test scores. According to a 2013 article published in Stanford’s alumni jour-

nal, more than two-thirds—69 percent—of the college’s applicants in the previous five years with perfect SAT scores didn’t 

get in. 

 

“What students do over four years in high school is more important than what they do on a Saturday morning.” 

 

The product of this increasingly complicated recipe has a familiar name: the “well-rounded student.” (In the early 20th centu-

ry, as I recounted in part one, the big motivation to look beyond standardized-test scores was to stem the influx of Jewish 

students.) Efforts ensued to downplay the importance of any one measure of achievement, such as test scores, and look for 

a range of different strengths. But the search for well-rounded applicants created new problems. “We’ve taken the quirki-

ness out of the applicant pool,” said Jonathan Cole, a professor and former provost at Columbia University who wrote the 

recent book Toward a More Perfect University. “The kid who’s really extraordinary at something but doesn’t care about some 

other aspect of the curriculum has no chance of getting—very, very rarely will they get—into these most highly selective 

schools.” 

 

The obsession with admitting well-rounded students has percolated throughout the higher-education landscape over the 

decades, making its way into all kinds of institutions that rightly want to prioritize more than just academic merit. But in com-

peting with each other to enroll the crème de la crème of the country’s teens, elite schools—and, increasingly, schools like 

the University of Michigan and UCLA that weren’t traditionally considered “elite”—are still effectively encouraging all students 

to fit into a certain mold. This mold now includes prolific extracurricular involvement, leadership, and volunteer experience—

all on top of high standardized-test scores and GPAs. 

 

The arms race to identify and recruit the perfect students was in part fueled by a race to rank the best schools. Between 

1970 and 1983, college enrollment increased by 47 percent. The growing demand meant a heightened interest in knowing 

how the country’s thousands of schools stacked up against each other. So in 1983, U.S. News & World Report launched its 

rankings were launched in 1983. “For generations, colleges and universities had generally relied on a mysterious brew of 

prestige and reputation,” wrote the journalist Max Kutner in a 2014 Boston Magazine article about the rankings. “Suddenly, 

legacies and tradition—qualities that had taken decades, and sometimes centuries, for schools to cultivate—were less im-

portant than cold, hard data.”   

 

U.S. News rankings often come up early in conversations about admissions mania. The rankings have shaped how colleges 

invest their resources and handle admissions because of what they take into consideration when grading institutions—things 

like academic reputation (peer reviews), selectivity (acceptance rate), and student caliber (average SAT score and gradua-

tion rate and high-school GPA). They gave us a standardized, numbers-driven definition of what it means to be a “good 

school.” And that definition was based, in part, on having the right students. Just as students with means began hiring tutors 

to help them prep for standardized tests, once the idea of a “good school” became standardized, schools increasingly start-

ed relying on a professional corps of consultants to help them recruit the right student body. So we entered the brave new 

world of the “enrollment-management consultant.” 

 

It used to be faculty members who handled a college’s administrative functions. They were in charge of running the business 

operations; they were the registrars; they decided who was and wasn’t admitted. As the number of applicants grew, these 

roles became more and more specialized, and eventually, working in college admissions be-

came its own profession. 

 

Today, admissions officers’ responsibilities vary little from institution to institution. Often fresh 

out of college—where they may have been tour guides or admissions-office employees as    

students—many of them attended the institutions they now represent, according to Tom Green, 

who oversees consulting and strategic enrollment management at the American Association of 

Collegiate Registrars and Admissions Officers.    

 

 

 

Continued on next page 
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Strategic enrollment management—the work that Green does—is a fancy way of describing the task of helping a college pro-

actively create a student body that meets its academic, demographic, and financial goals. The consultants might advise 

administrators to admit 50 students from the South and another 50 who want to major in computer science, for example; 

they might warn against enrolling too many people from the bottom socioeconomic quartile to ensure a college retains a 

high graduation rate and low percentages of students who default on their loans. “Take a college that says, ‘I wish we had 

more students who are better quality’—a very common request, by the way, for colleges and universities,” Green said. “The 

consultant might say, ‘The process you’re using is yielding the same things you got 20 years ago. So let’s think about how 

the process can be refreshed or really pulled apart completely and put together differently,’” Green said.  “It’s a way of try-

ing to proactively look at the institution’s mission, its vision for the future, the environment in which it operates, and trying 

to align all of those factors so that the institution isn’t just reacting to changes in demographics or funding,” Green contin-

ued. It “really tries to control the enrollment destiny and ... become the most efficient and most effective organization it can 

with the entire point of living out its mission and helping its students be successful.” 

 

Green’s association, commonly referred to as AACRAO, has been around for more than a century, hosting conferences and 

publishing materials to acquaint members with best practices and help them with professional development. Green cited 

the upcoming Supreme Court decision on affirmative action as an example of issues under discussion. Another topic of fo-

cus is social media: “How do we use things like Pinterest, Instagram, Facebook … How do each of these things fit together 

and integrate into a more comprehensive and modern communications strategy so that we’re able to tell our story to pro-

spective students? And from that, hopefully the right students will be attracted to the institution for the right reasons.” 

 

Critics like Lloyd Thacker charge enrollment-management consultants with homogenizing and inflating student expecta-

tions, and for similar reasons. Jonathan Cole and other educators worry that people who aren’t immersed in the day-to-day 

academic experience at a school are the ones tasked with designing that school’s student body. Admissions officers and 

enrollment-management consultants, according to Cole, see their institutions through a business lens rather than an edu-

cational one. In a National Association for College Admission Counseling survey that asked colleges to rate the importance 

of various skills for the position of chief enrollment officer, previous admission experience, statistics/data analysis, and 

marketing/public relations were the top three categories. Aside from having an advanced degree, which only half of re-

spondents rated as “very important,” experience in academia appears nowhere on the list. “You would never find the facul-

ty in any decent university that would allow 24-year-olds to determine who were going to be their colleagues on the faculty; 

nor would they allow these 24-year-olds to determine who are going to be their graduate students or their postdoctorate 

fellows,” said Cole, noting that admissions officers have often declined to go forward with his recommendations. “So why do 

we do it in undergraduate education?”  It’s unclear how siloed the admissions and academic functions actually are in high-

er education, and chances are it varies from institution to institution. The NACAC report found that admissions officers seek 

“recruitment assistance from faculty on a regular basis,” but as Cole implied, the extent to which the officers act on that 

advice differs. And ultimately, the NACAC report makes it clear that a tension between the academic and admissions worlds 

exists. The results of that assistance were, according to the report, “decidedly mixed.” “Perhaps the greatest challenge of 

working with faculty, according to some, is creating understanding and appreciation of the process and its importance to 

everyone on campus. ‘Faculty thinks it’s our job to “bring them in,”’ said an unnamed counselor in the report. ‘They don’t 

know how important recruitment is. They don’t have our back.’” 

 

People on the admissions side of things are in charge of building a class—of strategically meeting an institution’s long-term 

goals through the art of recruiting and enrolling students. If there are only two seats for stellar jazz musicians with strong 

STEM skills and five such students apply, the question of which of them will make it in is largely up to chance. Cole recalls 

asking some of his students whether they’d support an admissions system in which a list of potential candidates for the 

1,400 or so freshmen seats at Columbia were narrowed down to the best 5,000 applicants, which would then be admitted 

by lottery. “There’s not a single student who would go for the lottery system. They want to believe that in the sight of God 

there is a rank order from 1 to 36,000 and they’re among the elect,” Cole said. “They don’t recognize that there are other 

people who have been rejected for a whole series of reasons who really have as much potential in a variety of ways as they 

do.” 

 

Admission, Cole said, often depends on “which person in the admissions committee reads your application; what their bias-

es are, their presuppositions; whether they’ve had a bad egg-salad sandwich that day or read too many applications. These 

are all things that enter our decision-making process as human beings.”   

 

“It is [a lottery],” Cole said, “but no one is willing to admit it. 

Source:  ALIA WONG,  EDUCATION, THE ATLANTIC 

Where College Admissions Went Wrong  (cont) 
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Finding grief support 

 

One of the critical factors in healing from grief is the support of other people. Having support from your family, 

friends, or a community of others who have also experienced grief allows you to feel that someone else “gets it.” 

Being able to share your story or your feelings is vital to the healing process. 

 

Places to find grief support 

 

    Faith-based groups: If you are religious, you may find support in your community or with the leader of your church 

or temple. They may be able to provide suggestions for rituals or prayer that can help. Because of their role in the 

community, they may have extensive experience with loss. 

 

    Support groups: There are many types of support groups for both general and specific types of loss. If this feels 

intimidating, remember that you can attend a group and just listen. You won’t be forced to speak until you’re com-

fortable, and you may draw comfort from being in a community of others who have some understanding of the 

depth of your grief. You can find local support groups on HealGrief.org. 

 

    Therapists or counselors: Sometimes, talking to a professional with experience in grief counseling can help you 

work through some of the intense emotions you may be feeling. It’s normal to feel vulnerable during grief, and you 

might not always want to share your thoughts with the people in your daily life. A compassionate third party who 

has grief experience may help you overcome obstacles to your healing. You can find more resources here. 

 

    Community: You may be a private person or not have a local network of support. Here at Heal Grief, you can post 

your thoughts and feelings in our community healing section, or read the postings of others who have suffered a 

similar loss. Through this community, you may feel less isolated. 

 

Taking care of yourself 

 

When you’re grieving, it is both important and difficult to take care of yourself. Your loss may take away your ener-

gy, your appetite and your emotional reserves. 

 

Ways to take care of yourself 

 

    Allow yourself to grieve: Often we push the grief away, or tamp it down by distracting ourselves with activities or 

tasks. Trying to avoid grief only leads to prolonging it — the grief has to be allowed to surface. Unresolved grief can 

lead to depression, anxiety, substance abuse and health problems. 

 

    Express your feelings in a tangible way: This can be done in many ways, depending on your creativity or usual 

means of expression. You can write about your loss in a journal, or send a private note to the person you’ve lost. 

You can make a scrapbook, photo album or create an online memorial celebrating that person’s life. You can also 

get involved in an organization or philanthropy that was meaningful to them, or make a donation in their name. 

 

    Be physically healthy: Your mind and body are connected, and physical health helps with the emotional healing 

process. It’s natural to feel lethargic or low energy, but if you’re able to take a walk or a run, it will promote the pro-

cess. Combat your fatigue with an appropriate amount of sleep, and choose foods that provide you not just with 

comfort but energy. 

 

    Don’t judge yourself, or let others judge you: You are allowed to grieve for as long and as deeply as you need to. 

No one — including yourself — can tell you when to “move on” or “get over it.” It’s okay to be angry, to cry, not cry, or 

even laugh — you need to allow for moments of joy in your grief, and feel no guilt for having a moment without pain. 

We recommend that you read the Mourner’s Bill of Rights, to reassure yourself of your “right” to grieve. 

Finding Grief Support 

Source:  Caring Place 
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New SAT Launches  

The redesigned test arrives, amid relative calm among 

test takers. But not all students seem fully aware of the 

much publicized changes. 

 

The College Board gave the new SAT for the first time 

Saturday -- crucial not only for the students taking it but 

for the College Board. With more colleges than ever be-

fore going test optional and the ACT gaining market 

share, the changes in the test were designed to address 

longstanding criticisms. 

 

The ultimate success of the changes won't be evident for 

a while, and will depend in part on scores and how differ-

ent groups of students perform and how colleges view 

the results. But if the first test of the new test was to 

have it given without major glitches, the College Board 

may just have pulled that off. 

 

Inside Higher Ed had reporters at two testing sites to talk 

to students as they left. Most students were tired and 

relieved to have the test over, and some feared that they 

had not done well on some sections. Those are of course 

the kinds of reactions one would find any time the SAT is 

given. Some students seemed unaware that the writing 

test is now optional, that the guessing penalty has been 

eliminated and that there are now free test-prep videos 

available. One student had "no clue" that scoring had 

changed. Of students who had taken the old SAT and 

this one, they were divided on whether the new test was 

better or easier. 

 

Social media, where students vent about just about any-

thing related to the SAT, was relatively quiet. 

 

And surveys by the College Board and Kaplan confirmed 

that students were adjusting well to the changes in the 

test. 

 

Among the changes in place Saturday, for the first time 

since they were announced two years ago: 

 

 *  The writing test involves analyzing evidence and not  

      just responding to a prompt about one's experiences  

      or values. 

 *  The writing test is optional. 

 *  Reading sections require citation of evidence. 

 *  The point scale is back to 1600, as it was before the          

     writing test was added in 2005, when the scale  

     changed to 2400.  

 *  Those who take the writing test will receive a  

      separate score for that. 

 *  Points are no longer deducted for incorrect answers  

      on the multiple choice part of the test.  

 *  Until Saturday, one-quarter of a point was deducted  

      for each incorrect answer. 

 *  Vocabulary words were changed to eliminate obscure    

      language commonly known as SAT words. 

 *   Passages of writing used for various parts of the ex 

      am will be texts from significant moments in Ameri 

      can history or science, not the somewhat random  

      selections that appeared previously. 

  *  Mathematics questions are focused on three areas:     

      problem solving and data analysis, algebra, and     

      passport to advanced math. The College Board says  

      the much wider range of topics now featured will be  

      eliminated so that students can study specific areas  

      and feel confident they will be tested. 

 

Another key change was that the College Board and the 

Khan Academy have offered free prep for the SAT, seek-

ing to minimize the advantage that wealthier students, 

who tend to go to better high schools and who can afford 

to pay for coaching, have had on the exam. 

 

At Dunbar High School, in Washington, Maia (a student 

from Virginia who, like many of those quoted here, didn't 

want her full name used) was taking the SAT for the first 

time and said that it "wasn't as bad as I thought it would 

be." She did find the time limits "confining," but said she 

managed. 

 

Maia used the Khan Academy videos to prepare and 

said that if they hadn't been available, she might have 

paid for test prep elsewhere. 

 

One student in Maryland said that "if you don’t have 

money to pay for a class, you’re usually just stuck buying 

a book or you’re on your own mostly, so this time it was 

really helpful that they had unlimited resources basically 

for anyone.” 

 

At Northwestern High School in Hyattsville, Md., several 

students said they were glad they had used the Khan 

videos, but several other students said they had never 

heard about the service. (In fairness to the College 

Board, many 17-year-olds report never hearing about 

things they may have been briefed on repeatedly.) 
 

 Continued on Next Page 
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New SAT Launches (cont) 

Source:  Josh Logue and Ellen Wexler, www.insidehighered.com 

Plenty of other students said they stuck with test prep 

for which they paid. Duncan, who attends a well-

respected Roman Catholic high school in the area, said 

of his paid tutor, “I think it helped a lot. He helped give 

me strategies to make it go faster.” 

 

One student who knew about but didn't use Khan said, 

"I never got the chance to. I’m really busy. I didn’t even 

get to study that much, but now that I’ve seen the test, I 

know that I do need to study more, so it is something I 

would use in the future." 

 

Of those who said parts of the test were difficult, math-

ematics was the section most commonly cited (and the 

section on which students were most concerned about 

running out of time). 

 

A change that was uniformly popular was the end of the 

guessing penalty -- “I tried to write stuff down for all of 

them.” For some questions, the answers had to be writ-

ten out, but “I definitely put an answer down for all of 

the multiple choice.” 

 

“I did some silly things in the test,” said one student in 

Maryland who said she couldn’t do all the questions 

because she managed her time poorly. “I am so happy 

because I also read that they will not subtract a point if 

we do it wrong, so I just guessed the questions I was 

not able to answer.” 

 

But at least one student who was taking the SAT for the 

second time appeared to have had the wrong infor-

mation about guessing last time and this time. “If I did-

n’t know a question, I mostly likely left it blank, since 

they don’t count against that this time. Last time I had 

to guess because last time I was told they take points 

off for leaving it blank, but this time I was told they 

don’t.” 

 

Another student, apparently unaware of the end of the 

guessing penalty, said, “I don’t really guess. I just leave 

them blank. If I don’t know the answer, I’m not filling in 

anything.” 

 

Students were all over the place on the essay, with 

some saying they took it because they heard colleges 

required it, and others figuring they would give it a try. 

Still others were happy to have the option of ignoring it. 

 

What the Surveys Say 

According to the College Board, 463,000 students took 

the redesigned SAT last week (some ahead of Satur-

day). 

 

The board conducted a survey of 8,089 students who 

completed the March SAT administration and compared 

the results on some questions to a survey after the 

March 2015 administration with the old version of the 

test. Among the results from the new survey: 

 

 *  71 percent of students said the test reflected what  

      they’re learning in school. 

 *  By a 6 to 1 margin, students said they preferred the   

     format of the new SAT over the previous version of      

     the test. 

 *  Compared with March 2015 SAT, there was a 19        

     percent decrease in the number of students that         

     paid for test-prep resources. 

 *  Nearly half of all examinees who took the SAT  

     Saturday said they prepared with Khan Academy,  

     and 98 percent of those who did so said the videos  

     were extremely, very or somewhat helpful. 

 

Kaplan Test Prep conducted a survey of over 500 teens 

who took the new SAT on March 5 and found that most 

students (59 percent) generally gave the exam good 

marks for having questions that were straightforward 

and easy to follow -- a major goal for the new version of 

the test. At the same time, 58 percent of students said 

they found the length of the sections tiring. The Kaplan 

survey found that, despite the change in the essay be-

coming optional, 85 percent of students completed it. 

 

The survey also found that 56 percent of new SAT tak-

ers had either already taken the ACT or were planning 

to do so. Further, 17 percent of test takers who were 

not previously planning to take the ACT said taking the 

new SAT had them reconsidering that plan. 
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Teens & Stress:  How to Keep Stress in Check 

 

Feeling stressed? You’re not alone. A 2013 survey by the APA found that stress is extremely common among 

teenagers. Teenagers who responded to the survey report they’re experiencing what they think are unhealthy 

levels of stress, especially during the school year.  In fact, school is the top source of stress for teens. Getting 

into a good college or deciding what to do after high school is the second-biggest source of tension. 

 

The mind and body are closely connected, and stress can affect the body from head to toe. And in fact, the 

survey found teens experience both emotional and physical symptoms of stress. Common symptoms include feeling nervous or anx-

ious, feeling tired, procrastinating or neglecting responsibilities, feeling overwhelmed, having negative thoughts and experiencing 

changes in sleeping habits. Problems with concentrating and changes in eating habits (eating too much or too little) are also linked to 

stress. 

 

It’s normal to have some stress in life. But if stress persists at high levels for a long time, it can have lasting negative effects on 

health. Chronic (long-term) stress can cause anxiety, high blood pressure and a weakened immune system, and can contribute to 

diseases such as depression, obesity and heart disease.  Everyone is affected by stress at one time or another, and it can feel over-

whelming. With the right tools, though, you can learn to manage stress before it takes a toll on your health. Managing daily stress can 

also lead to a more overall positive outlook on your life and well-being. 

Move your body.  

Physical activity is one of the most effective stress busters. That doesn’t mean you have to go for a jog if you hate running. Find activi-

ties you enjoy and build them into your routine such as yoga, hiking, biking, skateboarding or walking. The best types of physical activ-

ities are those that have a social component. Whether you’re into team sports, or prefer kayaking or rollerblading with a friend or two, 

you’re more likely to have fun — and keep at it — if you’re being active with friends. 

 

Get enough shut-eye.  

Between homework, activities and hanging with friends, it can be hard to get enough sleep, especially during the school week. Ideally, 

adolescents should get nine hours a night. Most teens, though, are getting less. According to APA’s Stress in America Survey, teens 

say they sleep an average of just 7.4 hours on a school night. That’s unfortunate, since sleep is key for both physical and emotional 

well-being. To maximize your chance of sleeping soundly, cut back on watching TV or engaging in a lot of screen time in the late even-

ing hours. Don’t drink caffeine late in the day and try not to do stimulating activities too close to bedtime. 

 

Strike a balance. 

School is important, but it’s not everything. When you plan your week, schedule time to get schoolwork done, but also schedule time 

to have fun. When it’s time to enjoy yourself, try not to worry about school or homework. Focus on having fun. 

 

Enjoy yourself.  

Besides physical activities, find other hobbies or activities that bring you joy. That might be listening to music, going to the movies or 

drawing. Make a point to keep doing these things even when you’re stressed and busy. 

 

Let yourself shine.  

Spend some time really thinking about the things you’re good at, and find ways to do more of those things. If you’re a math ace, you 

might tutor a younger neighbor who’s having trouble with the subject. If you are a spiritual person, you might volunteer at your church. 

If you’re artistic, take a photography class. Focusing on your strengths will help you keep your stresses in perspective. 

 

Talk through it.  

It’s so much easier to manage stress when you let others lend a hand. Talk to a parent, teacher or other trusted adult. They may be 

able to help you find new ways to manage stress. Or they may help put you in touch with a psychologist who is trained in helping   

people make healthy choices and manage stress. 
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10 Hot Aerospace STEM Jobs 

Continued on Next Page 
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10 Hot Aerospace STEM Jobs  (cont) 

Source:  STEMJobs.com 
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Bullying Prevention Information 

 

Social Emotional Learning (SEL) Positively Intersects with Bullying Prevention Efforts 

 

SEL is associated with positive social, emotional, behavioral, and academic outcomes.  SEL is developing skills to 

be able to: 

 

·         Acquire Knowledge, attitudes, and skills needed to recognize and manage emotions 

 

·         Demonstrate care and concern for others 

 

·         Establish positive relationships 

 

·         Make responsible decisions 

 

·         Handle challenging situations constructively 

 

  

 

Evidenced based SEL programs are an important compliment to bulling prevention.  The following SEL skills can 

be taught explicitly and enhanced to prevent peer abuse: 

 

 ·         Self-Awareness and Self-Management: Teach students to recognize and manage their emotions in order to 

be prepared to respond effectively to peer aggression. 

 

·         Social Awareness: Tolerance and appreciation of differences and the ability to interact empathically with 

peers 

 

·         Relationship Skills: Ability to initiate friendships and other relationships as well as the ability to demonstrate 

social support 

 

·         Responsible Decision Making: Ability to think through and solve social problems effectively and ethically 

 

 

 

 

For more information on bullying and social emotional learning go to: 

 

Center for Safe Schools:   http://www.safeschools.info/bullying-prevention 

 

Federal Stopbullying:  http://www.stopbullying.gov/ 

 

Collaborative for Academic, Social, and Emotional Learning:  http://www.casel.org/ 

 Source:   
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We’re on the Web! 

www.uscsd.k12.pa.us 

Upper St. Clair High School 
Counseling     Department 
1825 McLaughlin Run Rd 
Upper St. Clair, PA  15241 
Phone: 412-833-1600 
Fax:  412-851-2069 
E-Mail:  uscsd.k12.pa.us 

Sunday Monday Tuesday Wednesday Thursday Friday Saturday 

     1 2 

3 4 5 6 7 8 

Third Marking  
Period 

Report Cards MMS 

9 

 

ACT @ alternate 
location 

10 11 12 13 14 

 

 

Talent Show 

HS Theater, 7pm 

15 16 

 

 

17 18 19 20 

AP Pre-
Registration 

Mods 3-4, Cafe 

21 22 23 

24 25 26 

 

No School 

27 

AP Pre-
Registration 
Make Up Session 

Mods 3-4, Cafe 

28 29 

Fourth Marking 
Period Progress 
Report MMS 

30 

       

COUNSELING CALENDAR                                              April 2016 

 
Selective Service Registration 
Federal law requires all young men to register for Selective Service within 30 days of their 18th birthday.  Registration information can be 
obtained on-line at www.sss.gov. 

Dates are subject to change as necessary. 

TESTING DATES 
SAT I and SAT Subject Tests Dates Regular Registration Deadline Late Registration Deadline 

October 3, 2015 September 3, 2015 September 22, 2015 

November 7, 2015 (@USC) October 9, 2015 October 27, 2015 

December 5, 2015 November 5, 2015 November 23, 2015 

January 23, 2016 December 28, 2015 January 12, 2016 

March 5, 2016 (@USC) February 5, 2016 February 23, 2016 

May 7, 2016 April 8, 2016 April 26, 2016 

June 4, 2016 May 5, 2016 May 25, 2016 

ACT Test Date ACT Registration Deadline ACT Late Registration Deadline 

September 12, 2015 August 7, 2015 August 21, 2015 

October 24, 2015 September 18, 2015 October 2, 2015 

December 12, 2015 November 6, 2015 November 20, 2015 

February 6, 2016 January 8, 2016 January 15, 2016 

April 9, 2016 March 4, 2016 March 18, 2016 

June 11, 2016 (@ USC) May 6, 2016 May 20, 2016 


